	WRITING PLAN 
	[Lake Mary High School 2013-2014]



WRITING PLAN VISION & GOALS

VISION

As Lake Mary High School (LMHS) begins year three of its writing plan, it is important that students transition from the state’s previous FCAT style writing prompt to the evidence-based writing style of the Common Core State Standards (CCSS).  Writing, an excellent way to assess and foster deeper understanding, can and should occur across all areas of curriculum.  Enhancing curriculum to include writing will prepare students for the new form of assessments that will measure learning under the CCSS.  The LMHS writing plan includes a timely transition that will require students to read and respond to a short text excerpt during most of the 2013-2014 school year.  In March, the intensity of the prompt will increase to include analysis of multiple pieces of text.  This final prompt of the school year will require students to demonstrate their ability to write effectively by building and presenting knowledge through integration, comparison, and synthesis of ideas.

MEASURABLE WRITING GOALS

1. Increase average FCAT Writing scores from a 3.5 to a 4.0.  

2. Increase average SAT Writing scores from a 494 to a 504.
FACULTY TRAINING SCHEDULE
Led by the LMHS Writing Team
PRE-PLAN

· August 8, 2013 – Introduction to Evidence-Based Writing

· October 16, 2013 – Understanding and Administering the school-wide writing prompt

· February 26, 2014 – Synthesis Essay
SCHOOL-WIDE WRITING DATES 
OCTOBER
· Period 1 (45 Minutes - See Adjusted Bell Schedule)
· Administered - Monday, October 21, 2013
· Graded Essays Due to Admin – November 4, 2013
· Multi-Paragraph Essay
NOVEMBER
· Period 2 (Adjusted Bell Schedule)
· Administered - Monday, November 18, 2013
· Graded Essays Due to Admin – December 2, 2013
· Multi-Paragraph Essay
JANUARY
· Period 3 (Adjusted Bell Schedule)
· Administered – Monday, January 27, 2014
· Graded Essays Due to Admin – February 10, 2014
· Multi-Paragraph Essay
MARCH: TRANSITION TO ANALYZING MULTIPLE TEXTS
· Period 4 (Adjusted Bell Schedule)
· Administered - Monday, March 3, 2014
· Graded Essays Due to Admin – March 17, 2013
· Multi-Paragraph Essay
As tenth graders participate in the FCAT Writes Assessment in February, night graders will respond to an in-house simulated FCAT Writing Prompt.
GRADING PROCEDURE
1. Teacher to Grade Prompts, written feedback must be provided in addition to a point score
2. Return to student, discuss common mistakes, recollect
3. Submit graded papers to supervising administrator
4. Administrators will read through comments and return essays to the students English Teacher
WRITING PROMPT DIRECTIONS

BEFORE WRITING

1. Have students clear their desks of all materials including paper, pens, backpacks, books, etc.

2. Have students do the following.

· Pull out two clean sheets of paper.

· Label one sheet Plan Sheet.

· Label one sheet Test Sheet.  (Front and Back ONLY)

· Pull out a pencil.

SAY THE FOLLOWING

· Today we are going to take a school-wide writing assessment.  Today’s writing assignment will be a MULTI-PARAGRAPH response.  This will show your ability to read and respond to a prompt in a timed setting.  The only materials on your desk should be your No. 2 Pencil, your prompt sheet, your test sheet and your planning sheet. 

· Now, put your name and your teacher’s name on the top right corner of your prompt sheet as well as your planning sheet and test sheet.  You may use this planning sheet to jot down ideas, plan, and organize what you will write.

· Your writing can be in print or cursive, but it must be neat and easy to read. 

· Use your first 5 minutes to plan your work on the separate planning sheet.

· During the test, do not talk or disturb others.  You have 45-minutes to read, plan, and respond to your prompt.  I’ll let you know when you have 10 minutes left.  If you finish early, check your work and make corrections to improve your writing.  When you finish, remain quiet until everyone is finished or until time is called.  

· Write the word START with the start time on the board and then the word STOP noting when the 45-minutes to write should be complete.

DURING WRITING

· Keep time accurately, letting students know when they have 10 minutes left. 

· When the time is up, have students put their pencils down and turn over their response.

AFTER WRITING

· Instruct students to turn in their planning sheet with their test sheet and prompt sheet.  Have students staple them together with the prompt sheet on top.

· Collect responses 

· Use the provided rubric for grading student papers.

RECOMMENDATIONS

Give this assignment a grade to keep the students motivated to do their best.  This grade must be consistent either across your department or your PLC.
Remember – ALL Classes will participate in this school-wide writing activity.
Lake Mary HS Bell Schedule - Writing Activity
MONDAY (Straight Seven with Writing Activity)

First Bell 



7:15






1st Period




Morning Announcements
7:20 – 7:22 (2)



Writing Activity

7:22 – 8:07 (45)



Class Period


8:07 – 8:50 (43)

2nd Period



8:56 – 9:39 (43)


3rd Period*



9:45 – 10:32 (47)


4th Period



10:38 – 11:21 (43)


First Lunch/5th Period

11:21 – 11:51/11:57-







12:40 (30/43)


5th Period /Second Lunch

11:27 – 12:10/12:10 -







12:40 (43/30)


6th Period



12:46 – 1:29 (43)


7th Period



1:35 – 2:20 (45)

*Announcements

FIRST LUNCH (RAMS PERIOD):
First Floor and Science Classrooms

SECOND LUNCH (RAMS PERIOD): Second Floor (Minus Science), Portables 1-14, Bldng 3, and PE
SUMMARY OF LMHS WRITING PROJECTS
ENGLISH DEPARTMENT (9th, 10th, & 11th Grade)

· Literacy Design Collaborative – LDC

· LDC provides a framework for designing curriculum to enhance the literacy and writing skills of the Common Core Standards.  Curriculum designed under the LDC framework encourages the development of literacy skills by encompassing a variety of texts that assists students in answering an essential question through evidence-based writing. 
· DBQ Support – 11th Grade

· Collaboration with American History teachers to support the DBQ Project.
SOCIAL STUDIES DEPARTMENT

· DBQ Project

· The DBQ Project encourages the development of College and Career Readiness Skills by teaching students to a) answer an essential question through analysis of primary source documents in Social Studies and b) develop a well written argumentative essay based on their analysis.
· Collaboration with 10th, 11th & 12th grade English Teachers to support effective writing.
READING DEPARTMENT (11th & 12th)

· DBQ Project – The Crucible

· Collaboration with 11th grade English.
· DBQ Support – 10th Grade 

· Collaboration with World History teachers to support the DBQ Project.
SCIENCE DEPARTMENT

· Comprehensive Instructional Sequence (CIS)
· The Comprehension Instructional Sequence is a multiple-strategy lesson structure that teachers can use to scaffold complex text for students.
ALL CONTENT AREAS

· All content areas will focus on providing questions that require written responses on all assessments.

· All students will write and respond to a school-wide writing prompt on four separate occasions throughout the school year.

10th Grade Root Cause Analysis & Writing Plan

1. Look at variables that are present such as personnel, planning, appropriateness of professional development, usefulness and correlation of progress monitoring assessments, involvement of social studies teachers, fidelity to the instructional plan, use of rubrics, use of anchor papers, etc.
· Lake Mary High School has had a writing plan in place for the past two years that provides a focus for ALL teachers with regards to writing.  Our goal is for writing to be taught and practiced across every content area and that teachers are using a common instructional language with our writing expectations clearly outlined.  In the English classrooms, we have focused on all the 6+1 Traits of Writing, but in all other content areas, we have focused specifically on Ideas, Organization and Conventions in order to adopt that common language.  In the first year of existence, we had tremendous success as seen by our writing scores; however, in our second year, it became evident that something wasn’t working.  We found that many teachers were not adhering to the expectations of the School Wide Writing Program and the monthly writing prompt was just another activity in which students were not making a connection to the purpose.  Teachers did not integrate writing on a regular basis into their content, which led to the culminating writing prompts not being taken seriously. This has been addressed by clearly communicating our vision and goals for this program from the onset of the year.  In addition, we have found that non-English teachers are not comfortable with grading writing, so we have added additional trainings led by the English Department to ease their comfort level and ensure comprehensive grading.   
· Last year, changes made to the 10th grade PLC resulted in a degree of instability as we added four new teachers to the mix, leaving only two veteran 10th grade teachers on the team.  While these changes created a diverse and strong PLC, with so many new individuals, it also brought about many additional challenges.  This year, five out of the six teachers on the 10th grade team have returned; this continuity will help them in their quest to increase our scores.  Also, we have been able to maintain a common plan period for all of them which will provide additional stability.
· The 10th grade English team has always promoted strong writing skills; however for some time, the emphasis on the FCAT Writes has not come until the second semester. This year, our teachers are meeting regularly to discuss ways to increase our student scores and are including these writing plans into their daily lessons.  With a full-year focus, we are confident that our scores will increase. 
2. Develop a list of current practices for writing instruction.  Take the time to reflect on exactly how we prepare students for the writing assessment.
· Initial Narrative Writing instruction to develop personal voice, including:

· Personal Memoir
· Self-Description

· Thumbprints
· The Tree as Self 
· Reflective Journals
· Style Imitations of Master Writing

· Descriptive Writing instruction to enhance developed supporting details, including:

· Brushstrokes
· Sentence Stretching
· Diction activities, including:

· Paint Strips 
· “Out Words” 
· “The Bear Story”
· Persuasive Writing instruction to facilitate strong argumentative, including:

· The Appeals: Ethos/Pathos/Logos
· Logical Fallacies and Informational Reliability 
· Author Assertions
· Counter Argument

The following areas are implemented in all Writing Focuses throughout the year: 
· Expository Writing instruction to help with both structure and content including:
· Tiny Topics
· Guided Practice for extended support
· Paragraph development, including:
· Group brainstorming
· Partner extension
· Anchor Paper analysis and emulation
· Editing instruction to help build a keen editing eye including:
· Highlighting
· Peer Editing
· Personal Revision 
· Thesis Formula and Essay Development 
· Vocabulary Power Plus and Vocabulary in Context 
· Grammar Instruction, including: 
· Phrases, and Sentence Types
· Clauses
· Subject/Verb Agreement
· Pronoun/Antecedent Agreement
· Eliminating Run-ons and Fragments
· Misplaced Modifiers
· Tense Consistency
· Idiom Errors
· Diction Errors 
3. What incentives, motivational techniques, and progress monitoring are in place? 

· Our teachers all review Writing Progress Monitor essays and have students revise their work to improve in the areas of weakness.  
· For the FCAT Writes, we provide all students who earn a 5.5 or a 6 a reward for the accomplishment.  Students have the choice of receiving a yearbook, parking pass, or athletic pass.

4.   Develop an action plan for improving writing scores. Include a timeline, person responsible, and how it will be measured. 

· By focusing on specific skills each quarter, while still implementing writing strategies throughout the year, the 10th grade teachers will intentionally grow student composition skills through the scaffolding of the instructional practices listed above.  In addition, all 10th grade teachers will provide additional emphasis on teaching voice throughout the entire year rather than starting in the 3rd Quarter.  The teachers will continue to use their common plan period as well as PLC time in order to communicate best practices and success stories, as well as find areas of weakness in writing instruction and student responses.    
· Timeline:

· 1st Quarter –  Narrative and Expository Writing

· 2nd Quarter – Descriptive and Expository Writing

· 3rd Quarter – Persuasive and Expository Writing 

· 4th Quarter – Synthesis of All Composition Skills

· Persons Responsible:

· Mike Rice, Assistant Principal
· Carrie New, 10th grade Team Leader

· Rachel Conrad, 10th grade Writing Cadre Member

· Assessing Progress:

· Student self-reflection through use of scales

· Rubrics

· School-Wide Writing Assessment

· PMA’s
· FCAT Writing Scores

LITERACY AMBASSADORS

LMHS Writing Team - The purpose of the Writing Team is to develop writing prompts and professional development for all school-wide writing activities.
Kym Gaudreau – English 9

Carrie New – English 10/11
Lisa Weger – English 11
Nonda Meng – English 10
Rachel Conrad – English 10
Raymond Martin Jr. – English 9/12
Stephanie Silvey – English 9
Tammy Stafford – Instructional Coach
School-Wide Academic Team (S.W.A.T.) - The purpose of the S.W.A.T. team is to provide a collaborative forum for writing across all content areas.  This group consists of representatives from each department who a) work collectively with administrators to provide feedback on the writing plan, b) act as individual liaisons that bring updated information about the writing plan, and c) provide members of each department with writing strategies for classroom use.
Adam Donnelly – Math

Richard Colon – Social Studies
Carrie New – English

Virginia Jacob - Science

Debbie Whitcomb – World Languages

Ellen Tucker – Reading

Rosemarie Bedesem – ESE Support Facilitation

Karen LeBlanc – Fine Arts

Thomas Wertenberger – P.E.

Tina Harlev – Career Education

Tammy Stafford – Instructional Coach

Mike Rice - Administrator
Writing Prompt #1-Persuasive

Directions

Respond to the prompt below in a well-written, multi-paragraph essay. Don't simply summarize or paraphrase the prompt. Instead, focus the essay on your point of view, and use the brief introduction to support your argument.
Introduction

“In traditional societies, parents or other designated individuals choose a person's spouse (and occupation). These are sometimes called arranged marriages, in contrast to love marriages, though there are many varieties of each. A common rationale for arranged marriages is that young people are too immature and impulsive to make a wise choice, and experienced elders are likely to do better. A study in Jaipur, India a few decades ago found that people in love marriages were more in love for the first five years, while those in arranged marriages were more in love for the next 30 years. At first, people do not expect to love their spouse; love is seen as something that develops over time and through shared experiences” (Fish).  Love marriages and arranged marriages are debatable issues throughout many societies around the world.  What side of the fence you’re on depends on your point of view regarding the advantages and disadvantages of the two marriages in question. Do arranged marriages really work out better than love marriages? 
Assignment

Take a position that supports, challenges, or qualifies the claim that arranged marriages work out better than love marriages. In a multi-paragraph essay, write to persuade your parent(s) whether marriage based on love or marriages that are arranged provide more stability and longevity. Consider such areas as extended family support, parental guidance and approval, true emotion, connection, and/or undeniable chemistry. 

WRITING PROMPT 1

TRAITS: Conventions/Persuasive Argument/Organization

Monday, October 21, 2013

Student Name:____________________  English Teacher:__________________

1st period Teacher:
______________________________Course: ________________

	
	5
	3
	1

	Conventions 


	
	
	

	Persuasive Argument
	
	
	

	Organization


	
	
	


Total
_______

	Comments:




Scoring Guide:

	
	5
	3
	1

	Conventions
	Errors are few and minor.
	Some errors.

Errors do not impede understanding.
	Numerous errors.

Errors make text difficult to read.

	Persuasive Argument
	Clear, focused, position with appropriate details supporting the argument.
	Main position is unclear.

Supporting details too general.
	Lacks central position.

Development is minimal and/or non-existent.

	Organization
	Organized in a logical and creative manner.

Creative and interesting intro and conclusion.
	Organization may be list-like.

Beginning and ending may be unclear.
	Confusing.

No identifiable beginning or ending.


Writing Prompt #2 – Persuasive Essay
Directions
This writing prompt requires you to read one full article and two article excerpts (see introduction), then develop a well-written, persuasive essay based on the topic.  Do not simply summarize or paraphrase the prompt.  Instead, focus the essay on your point of view, and use the text to support your argument.  

Supporting Texts
Article: “Why Prisons Don’t Work” by Wilbert Rideau 

Excerpt 1: “Gun Violence at UC Irvine” by Jenny Price (See introduction below)
Excerpt 2: “Guns Save Lives” by John Stossel (See introduction below)


Introduction

The following excerpts represent two opposing points of view regarding gun control.  Jenny Price warns that we should expect gun violence anywhere, while John Stossel argues that more people should carry guns.  Be sure to cite at least one of the paragraphs below in your essay.
Against Gun Control: “Gun Violence at UC Irvine” by Jenny Price

Twelve thousand people are shot to death in the United States every year – accounting for more than two out of every three killings.  That’s an average of 33 people daily.  An additional 240 people get shot and injured every day, and more than 65 million Americans own a total of 283 million firearms.  Where, exactly, do we expect the 12, 000 homicides to happen?  Do we really think that the places with gangs and high crime rates are the only places where people are going to use their guns?  The widespread numbness to the especially high murder rates in our poor inner-city neighborhoods is egregious enough.  But that’s matched by the widespread denial that the epidemic of gun violence is playing out every day in every kind of neighborhood across America.

Pro Gun Control: “Guns Save Lives” by John Stossel

Now I know that I was totally wrong about guns.  Now I know that more guns means – hold onto your seat – less crime.  How can that be, when guns kill almost 30,000 Americans a year?  Because while we hear about the murders and accidents, we don’t often hear about the crimes stopped because would-be victims showed a gun and scared criminals away.  Those thwarted crimes and lives saved usually aren’t reported to police (sometimes for fear the gun will be confiscated), and when they are reported, the media tend to ignore them.  No bang, no news.  This state of affairs produces a distorted public impression of guns.  If you only hear about the crimes and accidents, and never about lives saved, you might think gun ownership is folly.
Assignment

Take a position that supports, challenges the claim that the right to bear arms is the constitutional right of every individual.  In a multi-paragraph essay, cite contextual evidence from at least one of the paragraphs above and the article “Why Prisons Don’t Work”.  Then, write to persuade a local congressman whether an individual’s right to bear arms should be controlled by the government.  You may also consider current events such as the school shootings at Columbine and Newtown in deciding your stance.



Monday, Mar. 21, 1994

Why Prisons Don't Work

By Wilbert Rideau. Wilbert Rideau Is Editor Of The Angolite, The Louisiana State Penitentiary Newsmagazine, 
and Co-Editor Of Life Sentences.

I was among 31 murderers sent to the Louisiana State Penitentiary in 1962 to be executed or imprisoned for life. We weren't much different from those we found here, or those who had preceded us. We were unskilled, impulsive and uneducated misfits, mostly black, who had done dumb, impulsive things -- failures, rejects from the larger society. Now a generation has come of age and gone since I've been here, and everything is much the same as I found it. The faces of the prisoners are different, but behind them are the same impulsive, uneducated, unskilled minds that made dumb, impulsive choices that got them into more trouble than they ever thought existed. The vast majority of us are consigned to suffer and die here so politicians can sell the illusion that permanently exiling people to prison will make society safe.

Getting tough has always been a "silver bullet," a quick fix for the crime and violence that society fears. Each year in Louisiana -- where excess is a way of life -- lawmakers have tried to outdo each other in legislating harsher mandatory penalties and in reducing avenues of release. The only thing to do with criminals, they say, is get tougher. They have. In the process, the ! purpose of prison began to change. The state boasts one of the highest lockup rates in the country, imposes the most severe penalties in the nation and vies to execute more criminals per capita than anywhere else. This state is so tough that last year, when prison authorities here wanted to punish an inmate in solitary confinement for an infraction, the most they could inflict on him was to deprive him of his underwear. It was all he had left.

If getting tough resulted in public safety, Louisiana citizens would be the safest in the nation. They're not. Louisiana has the highest murder rate among states. Prison, like the police and the courts, has a minimal impact on crime because it is a response after the fact, a mop-up operation. It doesn't work. The idea of punishing the few to deter the many is counterfeit because potential criminals either think they're not going to get caught or they're so emotionally desperate or psychologically distressed that they don't care about the consequences of their actions. The threatened punishment, regardless of its severity, is never a factor in the equation. But society, like the incorrigible criminal it abhors, is unable to learn from its mistakes.

Prison has a role in public safety, but it is not a cure-all. Its value is limited, and its use should also be limited to what it does best: isolating young criminals long enough to give them a chance to grow up and get a grip on their impulses. It is a traumatic experience, certainly, but it should be only a temporary one, not a way of life. Prisoners kept too long tend to embrace the criminal culture, its distorted values and beliefs; they have little choice -- prison is their life. There are some prisoners who cannot be returned to society -- serial killers, serial rapists, professional hit men and the like -- but the monsters who need to die in prison are rare exceptions in the criminal landscape.

Crime is a young man's game. Most of the nation's random violence is committed by young urban terrorists. But because of long, mandatory sentences, most prisoners here are much older, having spent 15, 20, 30 or more years behind bars, long past necessity. Rather than pay for new prisons, society would be well served by releasing some of its older prisoners who pose no threat and using the money to catch young street thugs. Warden John Whitley agrees that many older prisoners here could be freed tomorrow with little or no danger to society. Release, however, is governed by law or by politicians, not by penal professionals. Even murderers, those most feared by society, pose little risk. Historically, for example, the domestic staff at Louisiana's Governor's mansion has been made up of murderers, hand-picked to work among the chief-of-state and his family. Penologists have long known that murder is almost always a once-in-a-lifetime act. The most dangerous criminal is the one who has not yet killed but has a history of escalating offenses. He's the one to watch.

Rehabilitation can work. Everyone changes in time. The trick is to influence the direction that change takes. The problem with prisons is that they don't do more to rehabilitate those confined in them. The convict who enters prison illiterate will probably leave the same way. Most convicts want to be better than they are, but education is not a priority. This prison houses 4,600 men and offers academic training to 240, vocational training to a like number. Perhaps it doesn't matter. About 90% of the men here may never leave this prison alive.

The only effective way to curb crime is for society to work to prevent the criminal act in the first place, to come between the perpetrator and crime. Our youngsters must be taught to respect the humanity of others and to handle disputes without violence. It is essential to educate and equip them with the skills to pursue their life ambitions in a meaningful way. As a community, we must address the adverse life circumstances that spawn criminality. These things are not quick, and they're not easy, but they're effective. Politicians think that's too hard a sell. They want to be on record for doing something now, something they can point to at re-election time. So the drumbeat goes on for more police, more prisons, more of the same failed policies.

Ever see a dog chase its tail?
Writing Prompt # 2: Conventions/Persuasive Argument/Organization/Text-Based Evidence

Student Name: __________________ English Teacher: _________________________

2nd Period Teacher:
______________________Course: ______________________

	
	5
	3
	1

	Conventions 


	
	
	

	Persuasive Argument

	
	
	

	Organization


	
	
	

	Text-Based Evidence
	
	
	


Total









_______

	Comments:




Scoring Guide:

	
	5
	3
	1

	Conventions
	Errors are few and minor.
	Some errors.

Errors do not impede understanding.
	Numerous errors.

Errors make text difficult to read.

	Persuasive Argument
	Clear, focused, position with appropriate details, supporting the argument.
	Main position is unclear. Supporting details too general.
	Lacks central position.

Development is minimal and/or non-existent.

	Organization
	Organized in a logical and creative manner.

Creative and interesting intro and conclusion.
	Organization may be list-like.

Beginning and ending may be unclear.
	Confusing.

No identifiable beginning or ending.

	Text-Based Evidence
	Student integrates text and explains its connection to their position
	Student integrates text but lacks connection to their position.
	Minimal textual support with no connection to their position.


CONVENTIONS

The Conventions Trait is the mechanical correctness of the piece and includes five elements: spelling, punctuation, capitalization, grammar/usage, and paragraphing. Writing that is strong in Conventions has been proofread and edited with care. Since this trait has so many pieces to it, it's almost an analytical trait within an analytic system. As you assess a piece for convention, ask yourself: "How much work would a copy editor need to do to prepare the piece for publication?" This will keep all of the elements in conventions equally in play. Conventions is the only trait where we make specific grade level accommodations, and expectations should be based on grade level to include only those skills that have been taught. (Handwriting and neatness are not part of this trait. They belong with Presentation.)
Level 5 Response

So few errors were made; it would be a snap getting this ready to publish.

· Spelling to knock your socks off.

· Great punctuation guides you through the text.

· Capitals are in the right places.

· You won’t be distracted by incorrect grammar or usage.

· Paragraphs are indented (or spaced) and in the right places.

· This piece is VERY close to being ready to publish.
Level 3 Response

Some bothersome mistakes show up when I read carefully.

· Spelling’s correct on SIMPLE words.

· Yeah, you might stumble over innovative punctuation.

· Capitals are mostly there.

· Paragraphing was attempted, although it may not have been done correctly.

· Grammar’s O.K., though not award-winning.

· Moderate editing is still needed to get this piece ready to publish.

Level 1 Response

Read once to decode, then again for meaning.

· Look out for spelling mistakes.

· Punctuation errors make the going get rough.

· Student forgot some CAPS – others aren’t needed.

· Errors in grammar and usage affect meaning.

· This piece needs extensive editing.

IDEAS (Persuasive Argument)
The Ideas are the main message, the content of the piece, the main theme, together with all the supporting details that enrich and develop that theme. The ideas are strong when the message is clear, not garbled. The writer chooses details that are interesting, important, and informative–often the kinds of details the reader would not normally anticipate or predict. Successful writers do not "tell" readers things they already know; e.g., "It was a sunny day, and the sky was blue, the clouds were fluffy white …" Successful writers "show" readers that which is normally overlooked; writers seek out the extraordinary, the unusual, the unique, the bits and pieces of life that might otherwise be overlooked.
Level 5 Response

It’s clear, focused, jam-packed with details, and supports the argument.

· My topic is small enough to handle. 

· Interesting tidbits give the reader important information.

· Accurate details support the main idea(s).

· You can tell I know a LOT about this topic.

· I’ve thought of readers’ questions and answered them.

· This paper might even show some insight!

Level 3 Response

It has its intriguing moments, but the development is still basic or general.

· My topic (argument) is vague. Main position is unclear.
· Supporting details are too general.
· Ideas are clearer in my head than on the paper.

· My information seems pretty general rather than specific.

· The reader might still have some questions.

· I’ve stayed on the topic, but don’t really have a message.

Level 1 Response

Student is just figuring out what they want to say.

· Lacks Central Position.  I just don’t know enough about this topic yet.
· It’s hard to picture anything.

· I’m still thinking on paper – looking for an idea.
· Development is minimal and/or non-existent.
ORGANIZATION

Organization is the internal structure of a piece of writing, the thread of central meaning, the pattern and sequence, so long as it fits the central idea. Organizational structure can be based on comparison-contrast, deductive logic, point-by-point analysis, development of a central theme, chronological history of an event, or any of a dozen other identifiable patterns. When the organization is strong, the piece begins meaningfully and creates in the writer a sense of anticipation that is, ultimately, systematically fulfilled. Events proceed logically; information is given to the reader in the right doses at the right times so that the reader never loses interest. Connections are strong, which is another way of saying that bridges from one idea to the next hold up. The piece closes with a sense of resolution, tying up loose ends, bringing things to a satisfying closure, answering important questions while still leaving the reader something to think about.

Level 5 Response

Clear and compelling direction makes reading a BREEZE.

· My beginning gets you hooked.

· Every detail is in the right place.

· You won’t feel lost.

· My paper ends at just the right spot – and it leaves you thinking.

Level 3 Response

You can follow it pretty well.

· I have a beginning.

· Most details fit where I put them.

· The paper has an ending, but it needs some work.

Level 1 Response

Where are we headed?
· You could get dizzy trying to follow this.

· Beginning? Oops…

· My ideas seem scrambled, jumbled, confusing – even to me.

· It doesn’t have a real ending. It just stops.
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